minority thesis, an ultimately debilitating stereotype.2 The National Asian American Studies Examination provides an opportunity for Asian American students to attain academic prestige in an activity which liberates and enables them to challenge such stereotypes and the dominant social and economic order.
A final aim of the competition is to challenge schools and teachers to examine the condition of Asian Americans in their student bodies and communities. The contest thereby supplements the dominant, cultural interpretation of Asian American educational achievement with the relative functionalism perspective of Sue and Okazaki. Beyond identifying high-achieving Asian American students as examples for their classmates, and attempting to "inculcate in others those Asian American values that facilitate educational achievements," participating schools have been required to commit specific resources-instructional materials and time-to studying "the status and situation of Asians in American ~ociety."~ The effect of a school's participation, then, can only be to improve the racial climate for the entire student body.
Background
The Council for Asian American Studies Education, a national coalition of university students and faculty founded in 1991; passed a resolution in 1993 calling for the establishment of an annual high school examination in Asian American Studies. As stated in the resolution, the purposes of the National Asian American Studies Examination were: 0 to recognize students who have endeavored to learn more about the contributions and experiences of eight generations of ethnic Asians in the United States;
0%
to improve the self-image of Asian American student participants as they locate their place within American history and contemporary society; and *3 to raise awareness of the diverse perspectives of Asian Americans among all participants and their teacher/sponsors.
The forty-five minute examination consisted of twenty multiplechoice items and one short essay of not more than one hundred words. The multiple-choice questions were based on two texts5, which have been widely adopted (some controversy notwithstandby Asian American Studies programs at the university level, but have not received extensive exposure at the high school level.
A bank of one-hundred multiple-choice questions was developed, from which forty items were eventually chosen for the competition and the practice examination. The practice examination was published in A. Magazine.8 (The 1995 examination is reprinted in Section 2.)
Registration materials, including the practice examination and a color wall poster covering 150 years of Asian American history were sent to 1,145 schools in all fifty states. The invitations were based on successful participation in other national, locally-administered academic competitions, including the National Council of Teachers of English Achievement Awards in Writing and the American High School Mathematics Examination. In addition, press releases announcing the competition were sent to hundreds of periodicals and Internet information resources.
Teachers were asked to obtain copies of the required texts and to register their participating students by December 31, 1994. Many teachers elected to order The State of Asian America direct from South End Press, which provided a discount for contest participants. Given the degree of preparation required, the competition enjoyed a reasonable level of participation in its initial year: 192 students at twenty-two schools in thirteen states. American patriotism e) acceptance of employment discrimination tended to be concentrated in the Chinatowns of a few major cities reflected the ethnic segregation of the U.S. labor market was welcomed by white business owners and politicians demonstrated the commercial value of certain skills learned in China 4.
.
6.
7.
8.
9
. As a result of the post-1965 wave of Asian immigration, the two most significant changes to the ethnic profile of the Asian American population were a) proportionately fewer Japanese Americans and more Vietnamese Americans b)
proportionately fewer Chinese Americans and more Filipino Americans c)
proportionately fewer Cambodian Americans and more Laotian Americans d )
proportionately fewer Korean Americans and more Indian Americans e) none of the above 10. The aspirations of second-generation Asian Hawaiians in the 1930s were more likely to be met than those of their mainland Asian American counterparts for all the following reasons except
Asian Hawaiian workers did not displace a large white working class plantation camps gave Asian Hawaiians a relatively strong sense of community and culture Asian Hawaiian communities had a relatively higher proportion of women Asian Hawaiian children had been carefully schooled to accept their parents' position in society white Hawaiians did not hold a monopoly on class privilege 
Results of the 1995 Examination
The multiple-choice sections of the examination were scored with a penalty for wrong answers to discourage guessing. Three points were awarded for each correct answer, and one point was deducted for each incorrect answer. The essays were scored by panels of three readerson a basis of thirty points, with validity, composition and original insight as the criteria for evaluation. Thus the maximum possible total score was 90. 
Analysis of Results
A standard evaluation of the validity of multiple-choice test items is a comparison between the point-biserial correlation of the credited response with those of the distractors. This statistic is conceptually based on the rationale that the correct response for an item should appeal to high scorers, while the distractors9 should appeal to those who have not mastered the domain of knowledge.'O Generally, items should be designed so that the point-biserial correlation for the credited response is higher than that for all of the distractors. Table 2 compares for each item the point-biserial correlation for the d t e d response with the highest correlation among the four distractors. For 15 of the 20 items, the point-biserial correlation was highest for the credited response, satisfymg the criterion for validity described above. Although the small number of items may preclude drawing general conclusions about the Asian American Studies curriculum, the standardized test format can provide new insights and observations based on this statistical analysis. The failure of five items to satisfy the validity criterion highlights topics in the required readings that were poorly understood even by the high-performing students.
First, the fact that three of the five invalidated questions (2, 13 and 19) relate to South Asian topics may indicate the extent to which Asian American Studies has tended to focus on East and Southeast Asian American perspectives. In particular, the data for item 2 indicates that high-performing students succeeded in the competition despite being less well-informed than average about the relative socioeconomic status of Asian Indian Americans. This anomaly points to the more general marginalization of South Asian Americans within Asian American identity, which can only be partly redressed through inclusion in academic texts.
Second, the invalidation of Question 18 indicates that detailed discussions of university politics and Asian American Studies curricula" remain incomprehensible to virtually all high school students. In fact, none of the 192 participants gave the correct response to this item. This is a clear reminder of the long learning curve which Asian American student leaders face when proposing curricular reforms at the university level. Specifically, it is sobering news for campus Asian American Studies initiatives, which are becoming increasingly demanding on student leaders, both in terms of longterm commitments and sophistication in university politics.
Third, the invalidation of Question 11 may be due to a lack of resolution of ethnicity, like other aspects of identity, in the personal development of many Asian American high school students. The identity politics criticized by Aguilar-San Juan1* persists on American university campuses today, where organized Asian American student activities directed toward empowerment remain the exception rather than the rule.
Finally, the validation of fifteen of the twenty questions demonstrates that the topics covered on the 1995 National Asian American Studies Examination were generally appropriate for the high school curriculum, in the sense that these test items were sensitive to training and instruction.
The essay question permitted a wide range of topics and perspectives. Table 3 ful and well-written. The following two essays are illustrative.
Given the time pressure, the short essays were generally thoughtThe Los Angeles riots of 1992, although debilitating and financially damaging to many Asian American business owners, indirectly empowered Asian Americans to publicize the racial inequalities they are still facing today, from the same people who were experiencing the discrimination hundreds of years ago. Entrepreneurs, facing the common problems of the looting that occurred during the Los Angeles riots, and other Asian Americans witnessing this mindless destruction, united during this time of crisis to speak against the ongoing racism they face. The Los Angeles riots allowed Asian Americans to form stronger bonds with each other and to fight for what they believe in. The resources of the movement must be focused. One group used Miss Saigon as a fundraiser, while another protested Miss Saigon by picketing the theatre. This infighting ironically leads those Asian Americans who are not as outspoken as others to turn away from the movement, because it is seen as hostile to new ideas and alternative appro ache^.'^ "The assigned readings cleared up a lot of issues for me," said second-place winner Eddie Chiu, who added that he had started talking with his parents about his family's history as a result of his participation in the contest. "It was a great e~perience."'~ Although all three of the award-winning individual students were high school seniors, many younger students also succeeded on the examination, most notably Elizabeth Chiu, a ninth-grade student at Bellaire High School, Bellaire, Texas, who scored in the 79th percentile.
There was no statistically significant difference between the scores of American-born and Asian-born participants, or between male and female students, although female and American-born students scored somewhat higher than the overall average.
Conclusions
Through the incentive of interscholastic competition, the 1995 National Asian American Studies Examination has introduced dozens of high school students and teachers to the rigorous and scholarly discipline of Asian American Studies. The contest therefore represents a vital opportunity to extend Asian American perspectives beyond the university lecture halls of the two coasts into the high school classrooms of America's heartland.
Despite the support of the Coalition for Asian American Studies Education and the work of resourceful and talented volunteers, several external factors remain vital for the continued survival and growth of the competition. First, adequate financial support will be needed to provide for continuing operating expenses and scholarships. Broader and more substantive support from the academic community and national organizations will be necessary to augment limited personal resources. Second, the Asian American Studies community should devote greater effort to engaging the nation's school districts in the development of multicultural curricula 132 containing a substantive Asian American Studies component. Although m a n y of the participating schools reported that Asian American topics were included in the required curriculum, the ethnic composition of the examinees indicates that usually only Asian American students are asked to study the subject in depth. Finally, the competition should be placed on the calendar of nationally recognized annual scholastic competitions, in acknowledgement of the importance of Asian American Studies and the educational value of the examination. The coalition will be applying for recognition by the National Association of Secondary School Principals, a n d to that end has ensured that this year's examination w a s conducted in accordance with the latter organization's published guidelines for contests a n d activities.16
